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Stoneraise School Curriculum Statement

Subject: History Subject Leader: Wendy Pratt
Overarching Curriculum Statement

At Stoneraise School, our vision statement is, ‘Living and learning together to care for each other and our world.” Our curriculum has
been designed to focus the children’s learning on this statement. We are based on the rural outskirts of the historic city of Carlisle
and the maijority of our pupils travel from local housing estates within the city. We try to make the very most of our beautiful
surroundings at every opportunity. From Hadrian's Wall to the mountains of the Lake District, we ensure that our children gain an awe
of the majestic landscape on our doorstep. Developing friendships, keeping ourselves safe and preparing our children to be the
‘citizens of tomorrow’ are all key parts of our curriculum as we follow the journey on our 'Pathway to Success'.

Our curriculum ensures excellent coverage of the National Curriculum (Years 1-6) and Foundation Stage Early Years Curriculum
(Reception children). We have fully embraced the higher expectations set out in both curriculums and have devised our own units
of work for each subject area so that we can ensure a sound progression of learning. We also have a core team of specialist
teachers who are passionate about their curriculum areaq; these teachers work with different groups of children each year. Our team
includes PE, music, art and computing specialists.

Our ‘Sticky Knowledge' approach is used to help children to be aware of what they will learn through each unit or topic and help
staff and pupils to make an assessment of what has been learned. We share key knowledge that we would like to ‘stick’ in the
children’s long-term memory, present vital vocabulary they will come across to encourage the children to expand and develop
their use of a wide range of words. Sticky notes (which include word banks, diagrams and other important information) are often
used to support the children in the short term in their learning.

Subject Curriculum Statement

At Stoneraise School our history curriculum aims to inspire pupils to be curious and creative thinkers who develop a complex
knowledge of local and national history and the history of the wider world. We want pupils to develop the confidence to think
critically, ask questions, and be able to explain and analyse historical evidence. In other words, to think like a historian. We use the
resources on our doorstep to bring history to life. We visit Hadrian's Walll, take the children to local museums, engage with local
experts and use primary sources wherever possible.



Intent

Our scheme of work aims to inspire pupils to be curious and creative thinkers who develop a complex knowledge of local and
national history and the history of the wider world. We want pupils to develop the confidence to think critically, ask questions,
and be able to explain and analyse historical evidence.

Through our scheme of work, we aim to build an awareness of significant events and individuals in global, British and local history
and recognise how things have changed over time. History will support children to appreciate the complexity of people’s lives,
the diversity of societies and the relationships between different groups. Studying History allows children to appreciate the many
reasons why people may behave in the way they do, supporting children to develop empathy for others while providing an
opportunity to learn from mankind’s past mistakes. Our History scheme aims to support pupils in building their understanding of
chronology in each year group, making connections over periods of time and developing a chronologically-secure knowledge
of History.

We hope to develop pupils’ understanding of how historians study the past and construct accounts and the skills to carry out
their own historical enquiries.

In order to prepare pupils for their future learning in History, our scheme aims to infroduce them to key substantive concepts
including power, invasion, settlement and migration, empire, civilisation, religion, tfrade, achievements of humankind, society
and culture.

We aim to enable pupils to meet the end of Key stage attainment targets in the National curriculum.

Implementation

The Kapow Primary scheme emphasises the importance of historical knowledge being shaped by disciplinary approaches, as
shown in the diagram above. These strands are interwoven through all our History units to create engaging and enriching
learning experiences which allow the children to investigate history as historians do.

Each six-lesson unit has a focus on chronology to allow children to explore the place in time of the period they are studying and
make comparisons in other parts of the world. Children will develop their awareness of the past in Key stage 1 and will know
where people and events fit chronologically. This will support children in building a ‘mental timeline’ they can refer to throughout
their learning in Key stage 2 and identifying connections, contrasts and trends over time. The Kapow Primary timeline supports
children in developing this chronological awareness.

Units are organised around an enquiry-based question and children are encouraged to follow the enquiry cycle (Question,
Investigate, Interpret, Evaluate and conclude, Communicate) when answering historical questions.

Over the course of the scheme, children develop their understanding of the following key disciplinary concepts:

* Change and continuity.

» Cause and consequence.

* Similarities and differences.




* Historical significance.
e Historical interpretations.
» Sources of evidence.

These concepts will be encountered in different contexts during the study of local, British and world history. Accordingly, children
will have varied opportunities to learn how historians use these skills to analyse the past and make judgements. They will
confidently develop and use their own historical skill set. As children progress through the Kapow scheme, they will create their
own historical enquiries to study using sources and the skills they have developed.

Substantive concepts such as power, trade, invasion and settlement, are infroduced in Key stage 1, clearly identified in Lower
key stage 2 and revisited in Upper key stage 2 (see Progression of skills and knowledge) allowing knowledge of these key
concepts to grow. These concepts are returned to in different contexts, meaning that pupils begin to develop an understanding
of these abstract themes which are crucial to their future learning in History.

The Kapow scheme follows the spiral curriculum model where previous skills and knowledge are returned to and built upon. For
example, children progress by developing their knowledge and understanding of substantive and disciplinary concepts by
experiencing them in a range of historical contexts and periods.

History in Action videos explain the careers and work of those in history and heritage-related fields. Historians, archivists,
archaeologists, museum curators, teachers and heritage experts discuss their love of history, how they became interested in the
subject, how they got into their jobs and what their jobs involve.

Lessons are designed to be varied, engaging and hands-on, allowing children to experience the different aspects of an
historical enquiry. In each lesson, children will participate in activities involving disciplinary and substantive concepts, developing
their knowledge and understanding of Britain’s role in the past and that of the wider world. Children will develop their
knowledge of concepts and chronology as well as their in-depth knowledge of the context being studied.

Scheme of Work Selection

Following consultation with staff and governors, Stoneraise School leaders selected Kapow Primary’s History scheme of work. This has
been designed as a spiral curriculum with the following key principles in mind:

e V Cyeclical: Pupils revisit key vocabulary and grammar concepts again and again

e V Increasing depth: Each tfime vocabulary or grammar learning is revisited, it is covered with greater depth

«  Prior knowledge: Upon returning to each areaq, prior knowledge is utilised so pupils can build on previous foundations, rather
than starfing again



Substantive concepts are key concepts, such as ‘empire’, ‘monarchy’, or ‘invasion and settlement’, which children learn about
during their study of primary History. Substantive concepts are fundamental elements of children’s historical knowledge, however
they are abstract and therefore children may find them challenging to understand.

o The 2021 Ofsted research review into history states that, to be able to use them confidently, children need to have a secure
knowledge of substantive concepts in different contexts.

o The Kapow Primary scheme recognises the importance of developing children’s understanding of substantive concepts and
consequently this is a strand which runs throughout our history curriculum.

o Our progression of skills and knowledge document clearly demonstrates how these substantive concepts are developed
throughout the primary curriculum.

« Initially, in Key Stage 1 children will begin to develop their understanding of the substantive concepts of power and the
achievements of mankind in How did explorers change the worlde; How did we learn to flye and Whatis a monarche

o InLower Key Stage 2 and Upper Key Stage 2, they deepen their understanding of these concepts and others while learning to
identify changes in meaning in different time periods and contexts. For example, the concept of monarchy evolves over time;
during the reign of Henry VIl the monarch enjoyed absolute power whereas by the 20th century the power of the monarch
was devolved to the Government.

CPD and Training

Strong subject knowledge is vital for staff to be able to deliver a highly-effective and robust history curriculum. Each unit of lessons
focuses on the key subject knowledge needed to deliver the curriculum, making links with prior learning and identifying possible
misconceptions. Kapow has been created with the understanding that many teachers do not feel confident delivering the History
curriculum and every effort has been made to ensure that they feel supported to deliver lessons of a high standard.

Assessment Strategy

Regular quizzing through Google Forms, use of Kapow's assessments, Quizziz and Kahoot!

Children’s books are an excellent way to see progress and curriculum coverage

Discussion with teachers, both formally and informally

Half-termly progress updated on our tracking system — Insight Tracking (children who are working fowards or working at the
expected standard)



The expected impact of following the Kapow History scheme of work is that children will:

o Know and understand the history of Britain, how people’s lives have shaped this nation and how Britain has influenced and
been influenced by the wider world.

« Develop an understanding of the history of the wider world, including ancient civilisations, empires, non-European societies
and the achievements of mankind.

o Develop a historically-grounded understanding of substantive concepts - power, invasion, settlement and migration,
civilisation, religion, tfrade, achievements of mankind and society.

o Form historical arguments based on cause and effect, consequence, continuity and change, similarity and differences.

o Have an appreciation for significant individuals, inventions and events that impact our world both in history and from the
present day.

o Understand how historians learn about the past and construct accounts.

« Ask historically-valid questions through an enquiry-based approach to learning to create structured accounts.

« Explain how and why interpretations of the past have been constructed using evidence.

« Make connections between historical concepts and timescales.

« Meet the end of key stage expectations outlined in the National curriculum for History.

The disciplinary strands are assessed using a Skills catcher at the end of each unit. This requires children to draw upon their
disciplinary knowledge in order to respond to an outcome task, such as the one shown here.

Each disciplinary concept is assessed at least once by the end of Key stage 1 and once by the end of Key stage 2 using historical
enquiry skills. Skills catchers provide teachers with a record of summative assessment as evidence of progression from Key stage 1 to
Key stage 2. It is suggested that teachers keep the Skills catchers as children move through Primary school so that History
coordinators will have a record of children’s learning. Substantive concepts will be assessed using an end of unit quiz in Key stage 2.

Inclusive Curriculum

At Stoneraise School, we believe that every child can make progress and achieve. We ensure that our curriculum and the teaching
and learning opportunities provided meet the needs of all of our pupils. We respond to pupils’ diverse learning needs, and seek to
identify potential barriers to learning quickly. We support parents through EHCP needs assessments and work closely with specialist
teachers to ensure our curriculum is accessible. Targeted support through our Assess Plan Do Review cycle and resources are then
used to ensure all pupils are engaged and confident learners. Pupils with SEND are monitored regularly and communication
between pupils, parents, staff and external specialists underpins their success.



The role of governors

Our governors determine, support, monitor and review the school's approach to teaching and learning. In particular they:

support the use of appropriate teaching strategies by allocating resources effectively;

ensure that the school buildings and premises are used optimally to support teaching and learning;

check teaching methods in the light of health and safety regulations;

seek to ensure that our staff development and our performance management
o both promote good-quality teaching;

e monitor the effectiveness of the school's teaching and learning approaches

o through the school's self-review processes, which include reports from the headteacher, senior leaders and subject
leaders, and a review of the continuing professional development of staff.

Monitoring and review of this curriculum document

Senior leaders monitor the school's curriculum planning and implementation so that we can take account of new initiatives,
research or any changes in the curriculum. We will therefore review this policy every three years or sooner if required.



Long Term Plan

To view the order in which content will be delivered, please see the Curriculum page of our website where

you will find long term plans for each year group:

Year 1

Year 2

Year 3
(LKS2)

Year 4
(LKS2)

Year 5
(UKS2)

Year 6
(UKS2)

How am | making history?

How was school different in the past?

British history 1: Would you prefer to live in the
Stone Age. Iron Age or Bronze Age?

How have children’s lives changed?

British history 5: What was life like in Tudor
England?

What does the Census tell us about our local area?

How have toys changed?

How did we learn to fly?

British history 2: Why did the Romans settle in
Britain?

British history 3: How hard was it to invade and
settle in Britain?

What did the Greeks ever do for us?

British history 6: What was the impact of World
War Il on the people of Britain?

How have explorers changed the world?
Coming soon!

What is a monarch?
Coming soon!

How different were the beliefs in Ancient Egypt?
Coming soon!

British history 4: Were the Vikings raiders or
peace-loving settlers?
Coming soon!

Migration
Coming soon!

Why did the Maya civilisation decline so quickly?
Coming soon!

*The six Lower key stage 2 units can be rearranged in order to suit your school, as can the six Upper key stage 2 units, but the British history units should be taught in order.




Autumn

Spring

Summer

Year 1

How am | making history? (6 lessons)

Looking at personal chronology and finding out about the past within living
memory, children examine photographs and ask questions. They begin to look at a
simple timeline extending back to before they were born.

How have toys changed? (6 lessons)

Sequencing toys into a physical timeline, children investigate artefacts from the
past and begin to pose questions. They learn how teddy bears have changed and
‘interview’ an old teddy bear before considering what toys may be like in the
future.

How have explorers changed the world? (6 lessons) - Coming soon!

Finding out about events and people beyond living memory, children particularly
think about explorers and what makes them significant. They create a timeline
and investigate which parts of the world they explored, before comparing
explorers and discussing ways in which these significant people could be
remembered.

Year 2

How was school different in the past? (6 lessons)

Finding out that schools have been in the locality for a long time but they have not
always been the same. Children look for similarities and differences and use a range
of sources enabling them to recognise some continuity between their lives and the
past.

How did we learn to fly? (6 lessons)

Developing their knowledge of events beyond living memory, reinforcing their
chronological understanding by looking at significant events in the history of flight
on a timeline. Learning about the individuals who contributed to the history of
flight.

What is a monarch? (6 lessons) - Coming soon!

Finding out the role of a monarch, children investigate how William the Conqueror
became King and learn how he used castles to rule. They learn about different types
of castles and how these evolved.



Autumn

Spring

Summer

Year 3

British history 1: Would you prefer to live in the Stone Age, Iron Age or Bronze

Year 4

How have children’s lives changed? (6 lessons)

Age? (6 lessons)

Looking at the chronology of mankind from the Stone Age to today, children are
introduced to Britain’s story. Using archaeological evidence, children learn about
the changes from the Stone to the Bronze Age and answer historical questions.
Identifying the limitations of this type of evidence and reconstructing the life of
the Amesbury Archer.

British history 2: Why did the Romans settle in Britain? (6 lessons)

Developing their chronological awareness of AD and BC, children investigate why
the Romans invaded Britain and how the Celts reacted to the invasion. They learn
how the Romans changed the way people lived their lives and how archaeological

evidence is used to reconstruct the lives of the Romans. Comparing Roman life to

today, children learn how the Romans still influence lives today.

How different were the beliefs in Ancient Egypt? (6 lessons) - Coming soon!

Developing awareness of how historians learn about the past using mummies,
tombs and pyramids, children learn the place of the Ancient Egyptians in time.
Learning about who the Ancient Egyptians are and the importance of religion in
the life of Egyptians and how this led to Pyramids, tombs and mummies.
Investigating the tomb of Tutankhamun, they learn about the importance of
Egyptian Pharaohs.

Investigating the changes in children’s lives through time, children learn how
spare time, children’s health and work have changed. They explore the most
crucial change - work - in more detail, learning about a day in the life of a working
child before learning about the significance of Lord Shaftesbury and his impact on
schools and working conditions.

British history 3: How hard was it to invade and settle in Britain? (6 lessons)

Developing their understanding of why people invade and settle, children learn
about the Anglo-Saxon invasion and Viking raids. They learn about Anglo-Saxon
beliefs and how christianity spread. They investigate Anglo-Saxon settlements
and investigate how the period of Anglo-Saxon rule came to end.

British history 4: Were the Vikings raiders or peace-loving settlers? (6 lessons) -
Coming soon!

Extending their understanding of different societies, children learn about the
Vikings. They develop their chronological understanding and learn about the
struggle for Britain between the Anglo-Saxons and Vikings. Using new types of
sources, they investigate whether the Vikings were raiders or settlers using
historical enquiry techniques.

*The six Lower key stage 2 units can be rearranged in order to suit your school but the British history units should be taught in order.



Autumn

Spring

Summer

Year 5

British history 5: What was life like in Tudor England? (7 lessons)

Comparing Henry VIl and Elizabeth I, children learn about the changing
nature of monarchy. They learn how both monarchs tried to control the
public perception of themselves using portraits and royal progresses. Using
Tudor inventories to investigate whether people were rich or poor, children
learn about what life was like for people living in Tudor times.

What did the Greeks ever do for us? (6 lessons)

Through investigating the city states of Athens and Sparta, children identify
the similarities and differences between them. Using different sources of
evidence, they learn about democracy and compare this to the ways in which
other civilisations are governed. Considering the legacy of the Ancient
Greeks, children learn about the Olympic games, architecture, art and
theatre.

Migration (6 lessons) - Coming soon!

Learning about the different reasons for migrating to Britain, children
investigate the different groups of people moving to Britain including the
Irish migrants, religious migrants and migrations after WWII. Looking at
evidence, they investigate the different experiences of migrants.

Year 6

What does the census tell us about our local area? (6 lessons)

Investigating local history during the Victorian period, children carry out an enquiry
using the census, parish register, and factory records. They learn about the changes to
the family over a period of time and suggest reasons for these changes, linking them to
national events. Planning their own historical enquiry, they research a local family.

British history 6: What was the impact of World War |l on the people of Britain?

(6 lessons)

Extending their chronological knowledge beyond 1066, children learn about how
World War Il changed British society. They learn about the different reasons why
Britain went to war in 1939 and investigate the experiences of families during the
Blitz. Using a range of sources which are new to them including video and
photographs, children reconstruct the feelings of those living on the home front in
World War Il.

Why did the Maya civilisation decline so quickly? (6 lessons) - Coming soon!

Extending their knowledge of civilisations, children will compare and contrast the
Maya to Britons. They develop their chronological awareness of how the Maya fit into
the timeline of mankind. Learning about the achievements of the Maya, they make
contrasts to the experience of the people of Britain at this time. Deepening their
understanding of the growth of empires, they also learn why the Maya Empire
declined.

*The six Upper key stage 2 units can be rearranged in order to suit your school but the British history units should be taught in order.



Curriculum Progression Map

A link tfo the National Curriculum mapping: https://www.kapowprimary.com/wp-content/uploads/2022/08/P3 _-National-Curriculum-
mapping-History KP22-05.01.23-4.pdf

Long term progression map: https://www.kapowprimary.com/wp-content/uploads/2022/08/P2 History-Progression-of-KSAV-A4 KP22-
05.01.23.pdf

Our History scheme of work is organised into units consisting of six lessons. Within each unit, lessons must be taught in order as they
build upon one another.
Units in Year 1 and 2 should be taught in the correct year group and ideally in the given sequence.

The six units in Lower key stage 2 can be rearranged, however, the British history units should be taught in order to help build
chronological understanding and all units should be taught within Years 3 and 4.

The same is true for Upper key stage 2: the British history units should be taught in order to help build chronological understanding
and all units should be taught within Year 5 and 6.

An understanding of the key disciplinary concepts which underpin the study of history supports the children in broadening their skills,
knowledge and understanding.
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Communicate

e Present arguments,
conclusions and perspectives
with supporting evidence.

e Use a variety of presentation
methods, e.g. drama, art,
writing, posters, etc.

Evaluate and conclude

¢ Bring evidence together
from a range of sources to give
a viewpoint.
e Decide consequences of
events.
e Draw conclusions supported
by evidence.

© Kapow Primary 2022

e Ask a historical question or
hypothesis.

e Clarify events, issues or
concepts to be explored.

Historical enquiry cycle

Investigate

e Collect evidence from a
variety of sources.
e Decide how useful and
reliable the sources are.
o |dentify the points of view in
each source.
¢ Organise the information in
different ways.

Interpret

o |dentify the key points in
each source.
¢ Analyse events and issues.
e Make connections between
the past and present.
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Long-term plan www.kapowprimary.com



